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AN ACTION RESEARCH ON READING AND COMPREHENSION PROBLEMS 
OF A 4TH GRADE STUDENT 
 
ABSTRACT  
In this research, it is aimed to eliminate the problems of reading and reading comprehension of a 
student that is studying in 4th grade in primary school. One of the qualitative research techniques, action 
research pattern, was used in the research. Criterion sampling was used to determine the student. In this context, 




having no mental, physical, visual and auditory disability, studying in elementary school 2th, 3rd or 4th grades. 
Error Analysis Inventory, Voice Recordings, Researcher Observations and Reading Texts were used as data 
collection tools. After determining the misreads during the student reading, the literature was examined and 
the techniques and strategies that could be used to eliminate these errors were determined. With these
techniques and strategies, a plot study was conducted first, and it was decided to use Repetitive Reading, Eco 
Reading, Thinking Aloud Strategy and Say Something Technique, which attracted the students' attention and 
were found to be beneficial for the study. The researchers then prepared a 45-hour self-study program, taking 
into account the student's situation. In the application process of this 45-hour study program, 30-hour individual 
reading program and 15-hour reading comprehension study were conducted. As a result of the application, it 
was seen that the student's word recognition level increased from Anxiety Level to Education Level. However, 
although the level of reading comprehension increased, the level of reading comprehension remained at 
Anxiety Level. 
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In this research, it is aimed to eliminate the problems of reading and reading comprehension 
of a student that is studying in 4th grade in primary school. In this context, firstly, it was decided to 
determine what kind of misreads the student make in reading, then which techniques should be used 
and for how long in order to eliminate these misreads. After determining the techniques and action 
plan, it is aimed to eliminate the reading errors of the student and ensure fluent reading by doing one-
to-one studies with the student.  
Methodology 
In this research, qualitative research method was used to solve the problems of a primary 
school student who has problems reading and reading comprehension. In addition, considering the 
problem status and content of the study, it was concluded that action research, one of the qualitative 
research methods, would be appropriate for the research. Considering the planning made for the 
implementation process, one of the types of action research, Technical / scientific collaborative 
action research was used in the process. Criterion sampling was used to determine the student. 
The criteria for participant were determined as "to be in Anxiety Level According to Wrong 
Analysis Inventory, having no mental, physical, visual and auditory disability, studying in 
elementary school 2th, 3rd or 4th grades. As a first step, the student's name was hidden in accordance 
with the ethical rules and the participant was given the code name "Ali". In the next stage, the school 
management, teacher, family and student were informed about the application and necessary 
permissions were obtained. "Wrong Analysis Inventory", "Voice Recordings", "Researcher 
Observations" and "Reading Texts" were used as data collection tools. In addition, simple and in-
depth comprehension questions related to the texts were created and used to determine the student's 
level of reading comprehension.  These texts, which are used as data collection tools, are selected 
from the textbooks of the Ministry of Education. 
Findings 
When the first-measurement and post-measurement (Tables 2 and 7) findings are compared; 
It was observed that Ali (sample) made a total of 32 misreads while reading a text of 200 words 
before the application, the number of misreads on the same text decreased to 16 misread words after 
the application. According to these data, it was seen that the student's word recognition level 
increased from "Anxiety Level" to "Education Level".  This shows that the applied techniques 
(Repetitive Reading and Echo Reading) are effective on the student's misread, word addition and 
jump errors. When the findings related to the level of reading comprehension of the student is 
understanding of the student at his own grade level is (1/10 = 0.10) 10% (pre-measurement). After 
studying the texts at the 2nd and 3rd grade levels with the student, an intermediate measurement was 
made, and it was observed that the student's word recognition level increased but there was no 
improvement in the level of understanding. For this reason, while working with texts at the 4th grade 
level, emphasis was given to comprehension studies (Spoken thinking strategies and Say Something 
Technique). At the end of these studies, although an increase in the understanding level of the student 
was observed, the student was still at the level of anxiety. At the 4th grade level, the understanding 
level of the student increased to 30% (final measurement). 
Conclusion and Discussion 
In the research, the application process was structured by using repeated reading and eco 
reading together. As a result of the applications carried out in this direction, it was observed that the 
student's reading errors decreased significantly. When the findings of some studies in the literature 
were examined in which the strategies such as repeated reading, echo reading, harmonious reading, 
sharing reading and word recognition were used together, it was found that the use of these strategies 
together contributed significantly to students' reading and reading comprehension levels. The results 
of the research are similar to these studies. In the research, significant decrease in reading errors, but 
the level of comprehension could not be determined clearly due to a participant that did not say much 




during the study (especially since it was observed that the student did not want to answer the 
questions asked at the end of the text reading). In addition to echo reading and paired reading, it was 
seen that by using these techniques during the comprehension studies, the student commented on the 
text and answers the questions asked. Also, during the study, it was observed that the comprehension 
scores of the student were very low (around 10-20%) in the measurements made before using these 
techniques. It was thought that the main reason for this was that the student did not answer most of 
the questions asked. This does not mean that the student does not understand anything from the text 
he / she read. in order to understand this, the student must say something about the subject. Therefore, 
after the "Say Something Technique" and "Voice Thinking Strategies" applied in order to determine 
if the student understand what he/she read, and at what level of his/her reading comprehension, it 
was seen that the student started to answer the questions and comment on the text. However, at the 
end of all these applications, it was determined that the student remained at the level of anxiety even 
though there was an improvement in the level of understanding. 
 
 
 
  
